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Enhancing Students’ Writing Skills through  
Assessment FOR Learning (Secondary 4-6) 

 
Introduction 
 
This example illustrates: 
 the use of different strategies to promote assessment for learning in the development of writing 

skills such as: 
 discussion about the success criteria in the evaluation form 
 self and peer review  
 teacher’s written feedback  
 analysis of good student work 

 
 how students are guided to develop strategies for planning, monitoring, revising, and 

evaluating their own work in the process  
 

Previous Learning Experience and Analysis of Students’ Needs 
 
 Students have completed a unit of tasks on the theme “charity”, which includes browsing 

websites and viewing TV commercials related to charitable organisations, searching for 
information about a charitable organisation that is worth supporting and giving a short 
presentation to explain its work, mission, vision and appeal for support.    
 

 Based on students’ performance in the oral presentations, the teacher identified their strengths 
and areas for improvement: 
 

Strengths Areas for Improvement 
 being able to give a factual account of 

the work of charitable organisations 
and their campaigns 

 showing an understanding of topical 
vocabulary such as “disasters”, 
“earthquakes” and “famines” 

 

 adding vivid descriptions to enhance the 
emotional appeal when presenting the 
mission and work of the organisation 

 using appropriate language items and 
rhetorical strategies to convince people 
that the organisation is worth supporting

 
Writing Task 
 
As an end-of-unit task, students are asked to write a donation appeal letter for a charitable 
organisation, in which they have to consolidate and apply what they have previously learnt, as well 
as to practise using strategies to enhance the emotional appeal and persuasiveness of their writing.  
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Learning, Teaching and Assessment Process Impact on Learning 
Pre-writing 
 Students are shown some sample letters of appeal from 

NGOs to the public and guided to study the style, 
format, organisation and language. 

 
 Students identify rhetorical strategies and language 

items that help involve the readers and appeal to their 
emotions (e.g. the use of imperatives and personal 
pronoun “I” and “you”) from the two sample letters. 
 

 Students play the role of the founder of a new NGO / 
charitable organisation.  They have to come up with the 
following information:  
 the name of the organisation 
 the vision and mission 
 the target service group 
 reasons for serving the target group 

 
 Students form groups of four to share their ideas with 

the other group members. 

 Students are provided with 
the opportunity to identify the 
tone, style, language and 
rhetorical strategies used in 
sample letters of appeal, 
which they can model on in 
later stages of writing. 

 

 Students can transfer what 
they have learnt in the unit on 
charity to the formation of a 
new NGO that matches their 
personal values, beliefs and 
aspirations.   
 

 Students’ positive values and 
attitudes such as “care for 
others”, “love” and “common 
good” are nurtured through a 
task that encourages them to 
think about people who need 
help in society and the world.
 

 Students’ motivation for 
writing is raised after the 
brainstorming and discussion 
activities as they can develop 
a sense of ownership through 
creating a new NGO of their 
own.  
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 Students are asked to identify the main points to address 
in the writing topic and work out the purpose of writing, 
the writer-reader relationship and the tone.  
 

 Students are guided to discuss the organisation of the 
writing, as well as the vocabulary and language required 
to persuade the readers to make donations.  

  
 
 
 
 
 
 
 
 
 
 
 
 
 

 Explicit teaching of strategies 
for topic analysis (e.g. 
underlining key words and 
parts in the question, 
breaking down the language 
elements into vocabulary, 
tone and sentence structures) 
enables students to 
understand the requirements 
of this writing task and apply 
the tactics in analysing other 
writing topics they come 
across in the future.  

  

First Draft 
 Students are guided through the Assessment Form 

(Annex 1), which lists the success criteria for the writing 
task.   

 
 Students write the first draft of the letter individually, 

focusing mainly on content and ideas. They then 
exchange their work with their peers and assess whether 
their peers’ work can meet the requirements for 
“Content” and provide feedback. 

 Students’ understanding of 
the success criteria for the 
writing task is enhanced.  
 

 Peer review and feedback 
help to promote peer and 
collaborative learning.  

Second Draft  
 Students rewrite the letter based on the feedback from 

classmates. They then evaluate their own work with 
reference to all the criteria in the Assessment Form.  
Students rate their own performance by ticking the 
appropriate boxes in pencil. 
 

 Students submit the second draft, together with the Self-
Assessment Form to the teacher.  

 Students develop the ability 
of editing and reviewing their 
own work with reference to 
the peer feedback and the 
success criteria. 
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Post-writing 
 The writing assignments, together with the teacher’s 

Assessment Form, are returned to students. A feedback 
session is held to discuss some areas for improvement 
in terms of content, language and organisation using 
students’ examples.  

 
 
 
 
 
 
 
 
 A good student writing sample is discussed with the 

whole class and students are guided to identify the 
strengths of the writing. 

 
   
 
 
 
 
 
   
 
 

  
 Students are asked to compare the ratings given by the 

teacher (in red) and themselves (in pencil) and read the 
teacher’s written feedback in the Assessment Forms to 
reflect on their performance.  

 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 Good student work is 
presented for students’ 
modelling and discussion. 
The strengths of the work are 
discussed in detail to enhance 
students’ understanding of 
the task requirements and 
success criteria.  
 
 
 
 

 

 Students are more aware of 
their own problems in writing 
when they refer to the 
teacher’s comments, 
compare their own ratings 
with the teacher’s and engage 
in the discussion during the 
feedback session.  
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 Students complete the last part of the form to identify 
areas to focus on and plan actions for improvement.  

 
 
 
 
 
 
 
 
 
 
 

 Students revise their own work based on teacher’s 
feedback and the actions they have planned. They 
submit the revised work together with the previous draft 
for the teacher’s further feedback.  

 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 

 Students’ self-directed 
learning skills are enhanced 
through engaging them in 
active reflection and action 
planning for making 
improvement in writing. 

 
 
 
 
 
 
 
 

 Learner autonomy and 
independence is promoted 
through allowing them to 
select areas / aspects of the 
writing to focus on in the 
revision.   

 

Some of the activities have been tried out in St Mark’s School. We thank the school for sharing 
their experience.	

2nd Draft 

Revised Work 



 

 
 

 Annex 1 
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